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INTRODUCTION
Are there strategies that can be taught to advance greater success? Can anyone learn at whenever and wherever or are there required strategies for learning? Does the good language learner need to have specific skills or strategies to be successful?
Identifying factors that influence students' learning continues to be an important aim of educators at all levels.
To address this issue, researchers have investigated factors that influence students' effective learning. One factor, resource management strategies, has been identified as an important mediator in the enhancement of students' learning.
Certainly, high quality learning requires use of resource management strategies. Students must be able to (a) manage and regulate their time and their study environments, (b) monitor their effort, (c) learn from peers, and (d) seek help and support from peers and instructors (Pintrich & De Groot, 1990) . Pintrich & De Groot (1990) state that resource management strategies enable students control their physical environment to meet their needs, regulate their efforts effectively, seek help when needed, and use time management skills.
LITERATURE REVIEW
This section will discuss the four subscales of Resource Management Strategies.
Time management and study environment
Management of time and study environment refers to the ability to engage in time management and to exercise some control and organization over their study environments. It involves scheduling a time to study, planning weeks or months ahead, choosing a location to study, and effectively using the study time for the realistic setting of goals. Study environment management refers to the physical place where students study. Choosing a location provides students with control over possible distractions or availability of supportive materials or people.
Research found that good time management can facilitate productivity and minimize stress (Lay & Schouwenburg, 1993) , contribute to work effectiveness (MacKenzie, 1990 ) and academic success (Moore, 1994; Price, 1996) , improve students' grade-point average (Zimmerman, Greenberg, & Weinstein, 1994) . Britton & Tessor (1991) 
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we believe that time management is a complex behaviour repertoire. It involves not only cognitive understanding and skills but also attitudes.
Successful time management programmes tend to provide a deep learning environment in which learners are allowed to increase self-understanding and to clarify personal goals, to apply time management principles and techniques, and to get feedback for continuous improvement so as to bring about behavioural change.
In order to create a deep learning environment for students to develop their time management behaviours, training courses has been offered.
However, research on impacts of time management training, based on Lakein (1974) and others such as setting goals, planning time and priority, dealing with interruptions, has lead to inconclusive results. Studies (e.g., Orpen, 1994; Slaven & Totterdell, 1993) found significant improvement on the part of participants when they were required to complete activity diaries to indicate how they spent each of half hours of their day after the completion of the training programme. Also, participants' positive attitude towards the programme is an important factor for its success (Drucker, 1966) . On the other hand, studies on using a planner to manage time and to meet responsibilities show no significant improvement on students' GPAs (e.g., Trockel, Barnes & Egget, 2000) . Training programmes, like seminars on time management strategies seem to have little impact on students' time management behaviours (Bost, 1984; Macan, 1996) .
Effort regulation
Effort regulation refers to students' ability to monitor and manage their effort and attention in order to persist through boring tasks as well as distractions from those tasks. Effort regulation is a management strategy which requires students to monitor and adjust the amount of attention given to the completion of a goal, particularly in the face of difficulty.
Students' engagement and persistence on academic learning tasks often require their ability to regulate their learning activities. Tsai, Lin & Yuan (2001) an effort regulation management strategy showed more willingness to use the online testing system. The final model reveals that students, who are better capable of effort regulation, are more willing to execute critical thinking skills, possess higher test anxiety. Effort regulation is "the tendency to maintain focus and effort toward goals despite potential distractions" (Corno, 1994, p. 229) . According to Corno (1989) , the term volition was equated with motivation and had appeared rarely in psychological research reports.
Modern volition theory, however, can be reconceptualized within a general informationprocessing theory and viewed as an action control strategy. It reflects a commitment to completing one's study goals by directing and controlling one's energy toward them. In an academic situation, effort regulation can be used to build learning skills gradually and to help students handle many distractions in and outside of schools (Alderman, 1999) . Research shows that effort regulation was a strong predictor of academic success (Lee, 1997 ).
Yet, traditional college instruction generally assumes that students possess such skills and do not provide opportunities for effort regulation skills to develop (Trawick & Corno, 1995) .
Peer learning
The theories of Vygotsky & Piaget suggest several mechanisms through which students may learn by interacting with each other in collaborative settings.
Substantial research has shown that peer learning, i.e., learning with and from peers, is effective (Cohen, 1994; Good, Mulryan, & McCaslin, 1992 
Help seeking
Help seeking is defined as "an achievement behavior involving the search for and employment of a strategy to obtain success" (Ames & Lau, 1982, p. 414) .
Research shows that seeking needed assistance is an important self-regulatory strategy and it is highly correlated with student achievement (Ames, 1983; Karabenick, 1998; Kitsantas, 2002) . Achievement motivation was found to be positively related to help seeking in some studies (Nadler, 1987; Ryan & Pintrich, 1997) , but not in others (Weiner & Kukla, 1970) . It helps students in dealing with complex concepts that they either do not understand or feel that they are unable to comprehend on their own (Ryan & Pintrich, 1997) .
Researchers suggest that when college students are confronted with poor performance, they engage in help seeking behaviors (Ames & Lau, 1982; Karabenick & Knapp, 1991) . Karabenick & Knapp, 1991) classified these behaviors into five categories:
Formal help seeking, Informal help seeking, Instrumental activities, lowering performance aspirations and altering goals. Schonert-Reichl & Muller (1996) suggest that help seeking among adolescents has been described as a necessary ingredient in successful coping with developmental
problems. However, research shows that the majority of college students do not seek help, particularly through formal channels (Karabenick, 1998).
According to theories of fairness, there is a "quid pro quo" relationship between other-oriented behaviour and the willingness to receive support from others (Blau, 1964) . Greenberg & Shapiro (1971) state that people who are contributing to society are expected to be also willing to seek and receive help from others when needed.
RESEARCH QUESTIONS
The primary aims of the present research were:
l To explore and describe the Resource Management Strategies of third year pre-service EFL teachers;
l To explore the relationship between the Resource Management Strategies l To explore the relationship between the gender variable and the Resource Management Strategies of third year pre-service EFL teachers.
METHODOLOGY

Participants
The sample in this study consists of Atatürk The results of the study conducted by Pintrich, Smith, Garcia, & McKeachie (1993) suggest that the MSLQ has relatively well and it seem to be valid given the results of the two confirmatory factor analyses. The MSLQ seems to represent a useful, reliable, and valid means for assessing college students' motivation and use of learning strategies in the college classroom.
Number of items and reliability coefficients of the MSLQ scales are shown in Table 1 .
RESULTS
In this section the main results of the study will be offered.
In this study, we examined pre-service EFL teachers' "Time and study environment" utilization by collecting data from 174 fourth-year students. To evaluate time and study environment utilization descriptive statistics was run on each of the eight item of the scale. The general trend for many of the variables was low, indicating poor time and study environment management. This leads us to the need of the development of effective interventions to help students organise their time for a successful university life.
Effective planning can reduce wasted time (May, 1997).
However, in order to understand more about how students' develop their time management behaviours, we need to have information at the beginning of the course. "Effort regulation" is "the tendency to maintain focus and effort toward goals despite potential distractions" (Corno, 1994, p. 229) . 3 reports the pre-service EFL teachers' effort regulation strategies. Students rated all items low, these results show that students were least likely to regulate their effort and persist when confronted with failure or boring tasks. 
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students' average of the "Peer collaboration" and "Help seeking" items within the strategies section. Although we expected the contrary, students reported a low average.
The results in Table 4 and Table 6 . "Time and study environment" is related to "Peer learning" and "Help seeking". "Help seeking" is related to "Time and study environment", "Effort regulation" and "Peer learning". (Table 7) . No sex difference was found.
Female students used equally the same strategies.
However, the mean scores.
DISCUSSION
Firstly, the results of the study indicated that pre-service EFL teachers showed poor time management behaviours.
The findings indicated that females had same levels of self- Therefore, it seems urgent to train and motivating preservive teachers to plan their time. Time Management Training Courses and workshops may help them increase work effectiveness and productivity, achieve greater control of their daily activities and overcome work stressors. Moreover, to confirm the findings of this study more research is needed. In order to understand more about how Turkish students' develop their time management behaviours, how they perceive time and priorities, to get a clearer picture of students' time management development, we need to obtain more information from both students and colleagues. We need to collect qualitative data in order to understand the reasons for the pre-service EFL teachers spending more time in studying. We also need to examine students' grades to see if academic ability is a contributing factor to these different patterns of time utilization or is a consequence of good time management practice among pre-service EFL teachers. To follow the pre-service EFL teachers further to see if they can maintain this good time management practice will be interesting. To collect more data from students of different programmes and years is apparently needed. We are motivated to follow these areas of interest in the near future to help pre-service EFL teachers enhance their time management and thus their success in university study and in their future teaching profession.
Secondly, the mean values indicate that these pre-service EFL teachers are relatively low on effort regulation. They 
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Thirdly, although substantial research has shown that peer learning, i.e., learning with and from peers, is effective (cf. Cohen, 1994; Good, Mulryan, & McCaslin, 1992) Another source of difficulty with regard to peer learning may relate to the issue that collaboration involves the mutual engagement of students in a co-ordinated effort to solve the problem together. Organising the small group studying and mutual co-operation between students may cause more problems. Further research is needed to understand why these students were reluctant to collabote heir peers and how peer collaboration can be promoted.
Fourthy, pre-service EFL teachers displayed poor help seeking behaviours. No sex difference was observed. This study found that students avoided asking for help in the classroom. Research has identified several reasons why students avoid asking for help in the classroom. First, it may not be practical or feasible to ask for help in a given situation. Or students may judge that asking for help is not going to be effective because (a) there is not a competent, willing helper who can provide assistance or (b) it will take too long to get help (Ryan, Pintrich, & Midgley, 2001 ).
However, we do not know why students in this study avoided help seeking. Future research might identify these reasons. Such research has the potential to help teacher educators to help students seek help when they need it.
The present study has some limitations. First, measurements were gathered at only one point in time. 
